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ABSTRACT 

A Core Program was introduced in the College 
Discovery Program at Istaten Island Community College in f all . 1971 to 
facilitate the breakdown of traditional divisions between academic 
disciplinesr promote greater intimacy in the classroom, and to help 
students perceive teachers in a more realistic way. Each core was 
comprised of freshman orientation, ma th^ English, a social science (a 
different one in each of the four cores) , and a core seminar. The 
variables assessed were grades, attitudes of students and teachers 
toward the: core, and locus of control. Attitudes and locus of control 
were assessed via guestionnaires two weeks after the beginning of the 
semester and a week prior to the end of the semester. The program did 
not appear to realize its goals; non-core students tended to rate 
their class experiences as better or more valuable than did the core 
students . While teacher ratings were higher quantitatively than their 
student ; ratings, their qualitative comments reflected a much more 
negative feeling. Student: ratings of one of the cores reflected a 
better experience for them. The core experience tended to stimulate 
internal controls. Recommendations were made for: the formation of . 
core faculty teams, selection of students and faculty on variables 
; other than interest, and orientation programs and open discussion 
periods. Copies of the questionnaires are appended. (KM) 
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INTRObUCTION 



' Briefly, a Core Program was introduced ' in the fail 1971 
•semester with the following rationale and objectives : ^ 

a) it would facilitate the breakdown of the traditional 
divisions between academic disciplines 

b.) it would promote greater intimacy in the classroom 

c) it would help students perceive the teacher in a 
more realistic way ^ as a human being and not as an 
impersonal instructor 

d) it would encourage a transfer of knowledge and 
enthusiasm between disciplines, 

A Core is a prearranged block program. of courses for which 
a student registers. Each core is- comprised of Freshman 
Orientation, Mathematics, English, a Social Science (each of the 
four Cores contained ,a different one) and a Core Seminar, (see Appendix b) 

Given the stated Ob j/ectives of the Core Program an attempt 
was .made to assess the following variables: 

1) Communication in the classroom 

a) how many students contribute 

b) type ^ of speech, questions, and commtints, kind of 
opinion expressed 

, .c) direction of speech, - student to student, 

teacher to student, student to teacher 

d) duration of contact : ■ 

•V 2) Attendance _ 

■:-3)' Grades: ■ 

4) Attitudes oi: students and teachers toward the Core 
: a) motivation for learning 

b) confidence in speaking out \:.n class ' v 

c) general attitudes about the Core c 

d) relevance of courses and structure, of cl 
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e) more self disclosure 

f) faster recognition of academic iihortcoinings e.g. 
the need for remediation, tutorials and intensive 
counseling; 

In addition, a \rariable of more general educational interest 
\7as included. This variable called "locus of control'* relates to 
a.u individual's perception of the relative importance of external 
ox^ internal controls existing in regard to his or her life, 

Xmplicit in the introduction and rationale of the Core is 
that its goals vrould be more easily achieved within the structure 
of a Core Program rather than within the traditional academic 
structure with its given divisions. 

Accordingly, it Was hypothesised by the authors of this 
paper that as compared to non-core classes, core classes would 
be characterized by the following: * 

1) a greater number of students contributing to classroom 
. discussion for greater amount of total class time 

2) a more open, relaxed, and honest exch'ange of thoughts 
and feelings betv;een students, and between students 
and teachers 

3) greater- pe:*: cent age of classroom attendance 

4) higher grade-point averages . 

: 5) more positive attitudes by both students and teachers 
with regard to the following: 

a) motivation to learn 

b) perceived relevance of course structure 
' c) honesty in the classroom ; 

d) interpersonal confidence ^ 

e) self disclosure 

: f) recognition of academic shortcomings e.g. tutoring, 
remedial needs , and intensive counseling* 

6) Greater feeling of internal rather thcin^^^^^ 
/over their lives and futures In other words, the Core- 
will enhance the students feelings about whether or not 
. he has an impact on hi:s own .life and the educational 
process to which he relates, ' ; ^ ' ■ 

■■■ ■ ^ Q ■■■■ ; j[\ . . - ^ ; : ^ ,. v- - ■ ^ , • ; 
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PROCEDURE 



The subjects participating in the study were " all A) College 
Discovery students enrolled in the four Core Programs that were 
set up during the fall 1971 semester and B). College Discovery 
students enrolled in non--core programs during the same term." 
The latter group \^as included to serve for control purposes. 
Both groups v;ere cornprised primarily of freshman and for the 
most part were indistinguishable except for their status with 
regard to enrollment in the Core./ Registration in the Core 
was encouraged but not mandatory for all incoming freshman 
students and so those freshmen controls who were not in the 
Core were those who chose or elected not to do so. 

. After the first two weeks of the fall 1971 semester' 
questionnaires (refer to appendix A) were distributed by the 
classroom instructors during classtime. On this questionnaire 
each student was asked to rate on a scale , of 1-5 his brief 
present classroom experience along 11 various dimensions , All 
sizbjects received similar attitude: questionnaires with minor 
word or phrase changes reflecting their core or non-core status. 
Core and non-core instructors were also asked to rate qualita- 
tively and quantitatively their perceptions of their classroom 
experieince along these 11 dimensions. 

■ ■" . ■ ■ . \ " . ' ■ ■ 

In addition ; to the attitude questionnaire^ a Locus of . 
Control questionnaire (see appendix A) was also administered 
to all -subjects for completion .and collection during classtime . ' 
The same procedure with the identical questionnaires was followed 
one week prior to the end of the fall 1971 semester. The assess- 
ment of communication in class and attendance had to be .*>bandoned. 
Measurement of the first variable was not possible at this time 
because a useable and reliable technique to monitor communication 
Pf''^'''^'^?^ ^as lacking. : An attempt :.to hand' :r categories and^ 

direction of coTtmiUnicaticn^w but proved to be extremely 

difficult; because ^^^c the observer 's= 

recording skills. Even with occasional accurate counting and 
detection of speech direction and duration of contact , it was 
not possible to do this and record type of speech simultaneously. 
Perhaps three or four observers and a tape recorder would be 
necessary for this type of operation. ■ ^ . 

Tracking of classroom attendance was hindered by differences 
in attendance practices among the instructors involved in the 
experiment . Uniform standards would be a prerequisite for appro- 
priate interrclass comparisons. - 
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RESULTS 



A) Quantitative Section 
Table I 



- Means and t Testis for Comparisons of End of Term 
Student Questionnaire Responses in Core and Non- 
Core Classes 



Core 


Non-Core 




Question Mean 


Mean 


Statistic 


2 3.026 


3.722 


*2.5725 


3 2.769 


3.528 


*2. 3376 


4 2.872 


3.056 


. .6094 


5 3.487 


3.417 


-.2375 


6 3.179 


3.528 


1.0854 


7 3.077 


3.08,3 


.0180 


8 2.821 


3.056 


.7353 


9 3.538 


3.250 


-.9559 


10 - 2.949 


3.389 


1;9117 


11 3.077 


2.833 


-.7458 


12 . 2.462 


2.306 


-.4568 



* significant at p< .05 level 

The data indicates that the non-core students rated their 
classes significantly higher on questions #2 and 3 than did the 
Core s<cudc.nts. Stuclent question #2 deals with the relevancy of 
the courses to students needs and #3 with whether the course ■. 
structure is conducive to social accessibility. There is also 
a non-significant trend for non- core students to feel that they^ 
make more important contributions to theclass than core students 
feel they make. 
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Table II r Means and -t Tests ':;>r Comparison of Individual 

End of Term Core Student Questionnaire Responses 
with the Total Non-Core Group 





Core I 


Total Non- 


t- 


Question 


Mean 


Core Mean 


Statistic 


2 


2 . 846 


3.722 


*2.4604 


3 


2.385 


3.528 


*2.6419 


4 


2.615 


3.056 


1.0495 ■ 


5 , 


3.077 


3.417 


. 8064 


Section 6 


2.538 


3.528 . 


*2.2576 


17 


2.538 


3.083 


1.0909 


8 


2 .538 


3.056 


1. 1875 


9 


3.077 


3.250 


.3916 


10 


2.692 


3. 389 


*2.0601 


11 


2.846 


2.833 


-.0276 


12 


1.769 


2.306 


1.1601 




Core 11 


Total Non- 


t- 


. ' Question 


Mean 


Core Mean 


Statistic 


2 


3.077 


3.722 


1.5466 


3 


3.2 31 


3.528 


.7067 


4 


2.8^6 


3.056 


.4741 


5 


4.15 4 


3.417 


-1.8609 


Section 6 


4.154 


3. ,52 8 


-1.5351 


II 7 • 


3.69 2 


3fb83 


-1.1902 


8 


3.000 


3.056 


.1270 


r 9 


3.92 3 


3.250 


. -1.5407 


10 


3.006' 


3. 389 


1.1824 


11 


3.231 


2.833 , 


-.82 8 5 


12 


2,769 


2.306 


-.9827 



Core III Total Non- : t- 



Question 


Mean 


Core Mean 


Statistic 


2 


3.154 


3.72 2 


1.4300 


3 


2.692 


3;528 


*2.0076 


4. 


3. 154 


3.056 


-.2278 


■ ■ ■ ■5-'^' 


3.231 


3.417 


.4322 


6 


2:846 : 


3.52 8 


1.4 84 3 


7 


3.00 0 


3.0 83 


■ - .1607 




2. 9 23 


3.056 


■.30 84 


9 


3.615 


3.250 


-. 8079 


10 


3. 154 


3.389 


.6889 


11 


3. lb 4 


2.8 33 : 


'-.6836, 


12 


;2 . 846 


2.306 • 


• -1.0954 



O *" significant at p< .05 level 



Data in Table II suggests that Core I students as compared 
to a combined average of non-core students rated their^classes 
significantly lower on four variables (questions ^2,3,6 and 10). 
There is a trend for this core to score lower on six of the 
remaining seven. variables. Core III students compared with the 
combined non-core average, score statistically signif icanuly 
lower on question 3. There is a trend for them_to score lower 
on of\he remaining ten variables. These^dif f erences were 

not statistically significant. In contrast, the Core II group 
scored higher than the combined non-core total on six of eleven 
variables . 

Table III - Means and t Tests for Comparison of End of 

— ' '■ ~ Term Faculty Questionnaire Respons.es m Core 

and Non-Core Classes 



Questio n 

2 

3 

4 

5 

6 

7 

8 

9 
16 
11 



Core Non-Core t- 

Mean Mean Statistic 

3,778 4.429 1.3264 

4.000 3.571- -.9297 . 

3.333 3.286 ^ -.0802 

3.667 3.714 .1151 

3.444 2.714 " -1.3703 

3.556 3.571 .0418 

3.556 2.571 -1.3354 

3.444 3.857 .7015 

•3. 889 2.286 *-2. 51-96 

3.222 1.714 *-3.378l 



* significant at p< .05 level ' 

Data suggests that core faculty rate^t^^ 
higher than non-core faculty on two variables 1) the ^students^^ 
personal.and social confidence in a group situation and^^^^^ 

in his :or her relating to the^ ■ J"^ "^i^^Kr^c 

There is also a trend, though not ^ significant, for xore^ faculty a^^^^^ 
compared to non-core faculty to Perceive ; their^classes_ as ^p^^^^^^ 
ef fectinq student attendance and student-faculty relationships^to 
a greater. ext^^^ six questions yields trends 

■in favor of the non-core classes. 
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Table IV - Means and t Tests for Comparison of Core 
Faculty \7S Core Students End of Term 
Questionnaire Responses 





Farul tv 


Student 


■h- 


Question 


Mean 


Ms an 




2 


3 .V 7 7 8 


3. 026 




• 3 


4.000 


2. 769 


^ • ^ Kj y \j 


4 


3.333 


2.872 


-1.0092 


5. 


3.667 


3.4 87 


-.4123 


6 


3.444 


3.077 


-.7312 


7 


3.556 


2:821 


-1.4540 . 


8 


3.556 


3.538 


-.0386 


9 


3.444 


2.949 


-1.4009 


10 


3. 889 


3.077 


-1.7352 . 


11 ■ 


3.222 


2.462 ■ 


-1.5291 


*signif icant 


at p< . 


05 level 





The data indicates that v;hen the core; faculty is compared 
, to the core student group , the former perceive their classes 
as more significantly facilitating interpersonal contact . In 
fact,, there is a trend for the core faculty when compared Vith 
their core students to rate their classes higher on all ten 
variables . - . 



Table V - Means and t Tests for Comparison of Non-Core 
Faculty- VS Non-Core Students End of Term 
• Questionnaire Responses 





Faculty 


Student 


t~. 


Question 


Mean 


Mean! 


Statistic 


2 


4 .429 


3.722 


-1,4262 


3 


3.571 


3.52 8 


-.0899 


4 


3. 286 


3.056 


-.4167 


5 


3.714 


3.417 


-.5671 


6 


2.714 


3.08 3 


.5605 


7 


31571 


3: 056 


-1.0188 


. 8 


2.571 


3.250 


1.1183 


9 


3.857 


3 . 389 


-1.0 326 


10 


2.286 


2. 833 


.8735 


11 


1.714 


2.306 


.9822 



^ Although the data; does not indicate statistically 
significant differences , there, is a tendency for non- 
core faculty as compared to non-core students to rate 
their, classes; higher on six out of ten variables . 
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Table VI - End of Term Locus of Control Means and t Test 
for Core VS Non-Gore Students 



Core 
Mean 



Non-Core 
Mean 



; t- 
Statistic 



10.119 



11.200 



1.0839 



With regard to locus of control, there is a statistically 
non-significant trend for non-core students to score higher on 
this variable. A higher score reflects an orientation in the 
direction of external rather than internal control of one's 
actions or behaviors. 



Table VII - Means and t Test for Comparison of End of 
Term Responses for each Core VS Total Non- 
Core 



Section 



Core 
Mean 



Non-Core 
Mean 



t- 

Statistic 



1 
2 
3 



11.000 
10.9 29 

8. .000 



11.200 
11.200 
11.20 0 



.1446 
.2049 
*2.1563 



* significant at p< ,05 levpl 

The data in this table indicates that Core III students 
as compared to a combined non-core student average, scored 
significantly lower on the locus of control test, indicating 
that this particular core seemed to be developing internal 
controls , In contrast , Cores I and II did not differ sig- 
nificantly from the : combined non-core average. However, 
there is a moderate trend indicating that the core does seem 
to, stimulate internal control as is also evidenced on Table 

■sixyy- 



Table VIII — Means and t Test for Comparison of Core 
and Non-Core Faculty on Changes from 
Time 1 - Time 2 
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Question 


Core 
Me an 


Non-Core 
; Mean 


■ ■ ;■: ■ t- 

Statistic 


■ 2 


.125^ 


-1...000 


*-1.9 847 




-.250 


-.400 . 


-.266 8 


A . 


-.375 


.400 


. 0437 


■ ■ ■5 ■■ ' 


.750 


-1.200 


*-3^0000 


■■6 ■■■■■ 


.125: 


.200 V 


.1575 




-. 250 : ■ 


-.200 


.0769 




„750 


.000 


-.8321 




.125 


-1.400 


*-2.5532 


10 


-.125 


-.200 


-.09 84 


11 


.125 


':;;.200:: 


\ .1038^ 
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Mean 




1-786 




2-5 4 5 




3 . 14 3 


story 


1.37 5 


thi 


2-222 


ciology 


2.8 46 




2 - 9 0 5 


gX±sln 


2,182 


tht 


3-077 


onomics 


2.0 36 




1 . 8 5 2 


vernment 


2 . 4 17 


tH 


3-333 


thi 


2-125 




2 - 9 5 O 




2 . 6 9 2 


onomics 


2 . O 0 O 


tht 


1.923 


grlisti 


3.00 0 




3 . 250 


vemment 


2 . 66 7 



Total TSIon— 
Core Me: an 

2 • 5 6 8 



S t a t i s t i c 
. 3452 



lly s igni f i cant dif f e rence 
an<l non— cor e clas ses . 



/Qualitative - Section i. '■;.■■/";:;":- ^.-^ ■ 

^I).; Student Questionnaires - Cor e 

■ Jofi^Sr/^''^''^''''^ ^^^^^^ ^ -^^^^ introduction to the 
college. freshman. Special emphasis was placed on the 
_ -toixowin'g' : ■ - 

a) .Freshman Orientation 
; 5 ■b);,.Tutorials ^ 

■ , c) Seminars 

'2. The students seem to feel and act more openly in their 
s^uLnJ^hr- .r^' seems to be due to the feeling that 
in^the core opportunity to become more familiar 

^' fnS%h^?^?r^ ^^^^ ^^^^^ to isolate them 

and that there are few possibilities of meeting other 
stuaents . 

4. The schedule is not flexible enough. 

Reminds some students of high ; school where they had the ' ' 
same students m all their classes. 

Core. courses were quite relevant. (Opinion of the majorit 

Some students felt that the core structure was not that 
important but it is the' teacher that makes the difference 

8. Core seems to be more "appropriate for the withdrawn type 
of student. Outspoken and extroverted types feel slowed 
down by the Ixmitation of the core structure. 

Student Questionnaires - Non-Core 

1. .J.high percentage of non-core; students liked the College 
Discovery faculty, environment, and overall atmosphere 
of the college. 

2.. Courses are considered to be somewhat relevant to educa- 

■ tional: needs .. : .■ - 

3. About 20% of the students tend to feel isolated because 
they are not part of the core. They seem to miss the 
interaction that the core has to offer. 

4. Class attendance as well as class participation seems 
based on the teacher-student relationship and the students 

: , perception, of whether or not the clas s is relevant', i 

■ 5. , : Non-core students did not rate their : classes as high as ■ 
.core students in reference ;to the student-teacher re- ^ ' 
..-lationshap . ,> 



5 

6 

7, 



II) Faculty ;Questionnaires > Gore 

.1.: Core : teachers must have better coordination and more 
■■■■■■■ frequent Taee'tings between: the interdiscip3.inaries . 

a) Core teachers should meet at least once a week 
to interrelate their materials, ideas and sug- 
gestic 

b) ; These meeitings can be effective in spotting 

; students with- deficiencies/ and correlating the ; 
specific efforts to correct these deficiencies. 

c) Better scheduling of core teachers is needed to 
make sure all core faculty can attend these 

".'meetings. 

2 . Core faculty should be checked for personality or 
teaching methods that may add conflicts in the core 
block structure. 

a) Teachers within the core groups "must be able 
- to work together" . This problem arose in the 

core and seemed to be more of a personality 
• ■ conflict than a difference of teaching methods . 

b) More time should be spant before the semester 
begins to meet and work out differences and to 
achieve greater interrelatedness in courses . 

Faculty Questionnaires - Non-Core' 

1. "I- relate material directly to students personal 
■ experiences." , 

2. Informal classes are needed for a meaningful edu- 
cational experience • 

3. i In non-core the students seem less outgoing. 

4. The non-core structure seems the same as other 
small classes. 

5. Teachers can spot deficiencies and help students 
., before or after class on an individual basis. 

The teachers must create an' atmosphere of trust , 
concern and confidence - th<5 student usually re- 
sponds to this approach. Students only speak 
when they want to. : 

No clear affect on students attitudes as far as 
coming to classes. 

The relationship between student .and teacher is 
largely the responsibility of the instructor - they 
must be willing to be open , honest and concerned 
for the student. ;V:'";"/;' 

Inter reaction level seems to constantly improve . 
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: One intearpx-eta^t the fall 19 71 c 

evicaenced by^^^^ obtained <j\iair\t:,±iz^SL±i±.\/'Gi^^ anc 

of ;tliis study , ±3 tH at the ooiref ■ e^pe rienc 
re aii ze <3 the^^^^^^^^^<^ an<d p 1 arts of tl: 

f aoxaity . W±tH some e >CGept± ons honL---coar*^ si 
with CO ire studerits V t encSecl to rate the i r • c 
better or more valiaahle - 

V Gore ^ te acher r at ings and comments o f - 
to re fie c t an an^ or diss on anoe wr 

e f f e ct iy ene s s of the core experience . Wh:: 
ti ve ratings were hi gher than their s t uder 
s ame va r i at> le s th e i r eg laa 1 i t at i Ve comme n t s 
more n e g a t i v e f e e 1 i n g; • - 1 1 ^ w 

le ve l\r >'^mi^.*3' to ackinowledge the de f i cier 
e 2< p e r i e n c e ; h me time w e r e u n w i I 

th is feeling- 1 1 was as thoiagh the 1 o we r 
a lo s s o f commi tmen ty and p^ r s ona 1 in Ve s tme 
Inte res ting I v^ n on — core f acuity also tend 
classes more positively thari the i r s t ladeni 
e >:p 1 an a t i on for this finding is that the re 
^dency for all fac ul ty to overe s t imate / as 
the impact they make on students , espe cial 
pe r s on a 1 i n ve stment and ; need to de f e nd wh a 
This I di screpancy in perceptions may accour 
occas ion a 1 f acu 1 ty mi dte rm and end • of ; t e rr 
dent grade s ( f eedh> ack: ) do not s xxt> s t ant iat€ 
and expectations as to what has heen the s 
In class • : 

An alternative or addi t ion al expl anal 
fac ulty — s t uden t di s c repancy i s the pos s it> - 
den t s unde r-^ e s t imate d the value o f the c o 3 
er al ly, negative and an>cious reaction to t>€ 
nove 1 experimental situation* Qualitative 
stud e n t s a Is o s ugge s t s an additi on a 1 inte i 
'student re s pons e s ^ can he separ a ted int o tv 
One group of students felt that the core >c 
to withdrawn and int roverte d types ^ to he I 
ease in a group s i tuati on and to encourage 
student— te ache r relationships. However > c 
that the h right , • e age r s tudent ^ the k ind . c 
outspoken in a group si tu at ion may tie s 1 o v 
hy the same group . There is a genuine cone 
diver si ty of student views and min imal cor 
student; body may dampen and seriously curl 
eixperien ce . The guantitative ratings of 1 
can eel led e ach other out and res ulted in la 
lower r ating ( comp ar e d wi th core f acul ty ) 



ERIC 



a.rTL<3. : a t 3_ s l-fc s 

s tTjcS^orit s V as /cornea xr^;c3. 
r dass ^ :>c^ e JET i e rx ci: e s^^^^ a 

v7tx i CLe tlTL e dL 3r <^ iji & ra t i_ ti a — 
"1 1 s lire £ IL^^ c TTXTJ^d^lnL 
a f ac:Tj.lt;y"^^^ w on. one 

Leric^jLe s f t oo xr e - 

i 1 IL dLin cg^ i:::: o eg; uantz dL f ^ 
^ r ^ r TTii <g'3rL t rrii ocr atr o 2r 

a ;^ -t o ■ V 3^ 

s rxti s ^ r - e ^ o s s i fa le 

i s <r::oi^ re c5l^^ ; t s t iJicfie n t s ^ 
L a: JL IL ^i^^^ i orrie 

ite tiri e d_ ir^^^^^^^^ ir oe p> t. i oris 
^ s t >ji<^eri t : e >c;E:>e 3rd_ eWoe 



a a t iori o f tine ooocre 

:::c3re loe ^g-en — 

t> e iri. ^ 1 aoe ca.^^^^ i ^ 
L v^e <a. at a^^^^^ o 

z! e xr;E:>3cre t a oo ire 

t w o 3o 3r o a c3. r o a t e gr o i e s • 

s o ariL^^^^^^ fa^^ ^ s t arl oe 

i e IL;e:>^^^^^ t dEe e jL xno re a t 

3.<g^e rrio^^r 

r anothe xr; = 

i :of i 

L owec3.f <^^^ jtre s t ar-±. o t ec3. 

:>n oe r t X acrJ^ o f 

::^o r:i t a o t : v^ dj tlrx t in e X a 

ar t aX X tine i r e c3Lxji o: at=^ 

5 tln^e may Inave M 

r y oiiE tine csoire X as se s ^ 



"13- 



^. As a parallel interpretation to core teacher reaction to 
their experiences^ the tendency for non-core faculty as com- 
pared to core faculty to rav.e their classes higher may not be ' 
related to an actual difference but a function of', the former 
feeling: that they perhaps ,\ were involved in something: far 
less significant than the -core faculty. ; 

; While there was a trend for non-core students , to outrate 
their core ;;:ounterparts on seven of eleven variables (two 
significantly so) the student ratings of' one of the cores re- 
flect a different and better experience; for them as comnnrod 
to : the . other core students , This finding suggests tl 
sibly "the individual teacher makes a greater contribute. wii to 
the class experience than other important variables such as 
the structure or physical , or even psychological characteris- . 
tics of the classroom situation. 

^ In terms : of class ratings on the eleven; variables from 
highest to lowest the following order was obtained: non-core ' 
faculty / core faculty , non-core students , core students . 

Finally^ it is important to note that the core experience 
tends to s t imulate in tern al controls . Thus the ^ student fee Is 
he has more of an ; impact on his -own 5 li f e i ;and:'the educational 
•process . Hopefully , this would eventually develop and enhance 
responsible educational decision - 

Before stating recommendations some . comments on the < 
questionnaire and their usage is necessary. It was brought 
to the attention; of the authors of thi s paper that the ques- . 
tionnaire had several faulty items. The authors fully ac- 
knowledge it ' s limitations and shortcomings . The wording of 
some questions ' was poor / ambiguous^ and misleading. For; 
example/ on one question non-core faculty were asked to com- 
pare their experience with that of ; the core without prior . 
experience in the core. While it is possible to offer some 
argument in defense , these writers feel that the criticism . 
is justified. 

: V In addition, as with all self -report measures the 
question of honesty can always be raised. If people feel 
that answers to questions can threaten personal: and/or social-^ 
economic security their responses can be suspect . While it is 
not our opinion that this contributed significantly > it is , 
nevertheless , something to be considered. 
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SUMMARY AND RECOMMENDATIONS ' 

While on the one hand, data suggests that the ; core 
. experience ; may have yielded less than expecicr? rewards for 
the fall 1971 semester , we are left with many i alternative 
explanations fciv the obtained results • Factors , among 
others i such as possible student personality differences 
:in ;^the core // faculty defensiveness and ambivalence with 
regard to the concepts of the core and validity of the ; 
questionnaire and the responses it rendered, raise more 
:questions, about the core rather than aid in evaluating the 
previous experience or the concept of the core itself. 

With these findings in mind, the following recomjnendat ions 
are • made : ■ ' ; ■ 

1. The core should: be continued with much more 
attention given to the formation of core faculty 
,teams. Such a procedure or process is necessary 
to form teams that can work together efficiently ^ 
and harmoniously. 

2, A} method or procedure is ; necessary to select 
" core students on personality -^v 

introvert-extrovert types ^ as well as. expressed 
interest in ; the particular experience . 

3, Orientation programs are necessary for both 
/ students and; faculty, as: to the" 

ospphy of the core before registration in the 
core : The orientation for students should also 
allow for an airing of issues and problems of. 
, experimental : programs :s6: that: anxiety . in this ■ 
area can be effectively dealt with before it ' ' 
• becomes an interference in* the process. For 
f acuity r tJie : or ien^ program ;should be- a 

beginning t'bward creating an atmosphere in the 
program in. which all feei they are contributing 
\: ^significantly V 

4. The discrepancy between faculty-student perceptions, 
of the impact of. the class experience could probably 
be best dealt.. with by opening discussion period- ; 
ically in the classroom between students and teacher • 
so that their perceptions could be more in line or 
congruent with reality. ' Perhaps ^ the truth lies 

■ somewhere between their two discrepant perceptions* 

5*- Possibly, some process other than one of . self ; 
.selection should be a guide to the original pool 
(pre-team formation) of probable core teachers. 
As with other things, people are not equally pre- 
pared professionally or personally for a core 
■ . . ;. ... experience, ' 



Appendix A 

, - . : Questionnaires 

; Core Student Questionnaire 

' '.. ' . ■■ " i ' ' . '■ . * , ■ «» 

- circle one of the numbers 1 - 5 indicating the streng'th or 
weakness of your agreement with the : ques tiQs;iv 

1 .-: ;very '. little' • , ■ 

■■; 5,' = ' very ■ much ; ■ '■' ',:'■,.■■; ':.'• ■, :■'■■"■'"" / . 

- 1. Generally speaking do you like the core? 
1. . 2 ' 3 4 /5 

■ ' ' ' ,: Why? ■ ■ 

,2. Do you feel your courses are relevant? 

■ i::;'2'''''"'^"''3 ■ '/'V;. :■■.■■,,„;. ....-^ \ 

■ . ^Why? ■ ■ , , ■■'.' ■ ■ . ; :-• 

3. - Does the structure of the core help you to meet other students 
: Eaw7 '.:':;■ ' . '\, ■' ^ ■''•'..'' ^: '-V-'v: 

4. Has th-^E core helped you to pinpoint, areas in which you are 
: -having, difficulty such as poor study skills , etc . ? 

i. 2 3 4 5 
How has it done this? " 



5. Has the core affected your inclination to speak out; in a 
group situation? 



(continued) 
In what way? 

Have you ; participated more in class discussion here than in 
High .School?;';;--'^' V;- ;y. : ^■ 

1 2 ■/3 -:,,4 , 5 V', 
Has the core affected your attitudes about coming to class? 

i; ■ : 2 3 - 4 : 5 \ . . 

How?.- ■ 



Do you think that being in the core affects your desire and 
excitement about learning? 

12 345 

Has the core affected the way in which students relate to 
teacher and teacher to student? 

1.2 3 4 5 

In what way? 



(3) 



10. Do you feel that others in your class think you have 
5-mportant things to say? 

12 2 ; 5■ ■- 
; How do you to 

11. Has the core affEected your confidence in a gxbup . situation 

1 ■'; 2;';'3 :'-4 ■ 5 

12. -Has the core affected your confidence in relating to the 
opposite Sex? 

1 2 3 4 5 

13. In general, what are the advantages of the core? 



1.4. In general/ what are -the disadvantages? 



Non-Gore ,; 
Student Questionnaire 

Circle one of the numbers 1-5 indicating the strength or' ; 
Weakness o£ your agreement with the question. 

;i = very little 
.-5 = very much 

1, Generally speaking, do you like being a student at SICC? 

■ ' ■2';^'3'„,.4: ., 5 

■ .■■■-Why?.: ■■ ■ ■ ,' 

2. DO you- feel your courses are re^v&t? 

;:\-/l;;..'2':;3:V:;':4v';5 ^ 

■ Why?', V . . - , ; ■ ■ : 



3.. Does th'; structure of the class *elp you to meet: other 
Students? 

12 3 4-5 

How? 



4 Have your courses helped you ^^'^ P^^P^^^^.^^f ^xfllt'etc. 
-you are having difficulty such, ^.s poor study , , . 

How has it done this? 



(2) 



5. Have your courses affected your inclination to speak out 
in a group situation? 

.■I 2 ,3 A .5 ; ■ ■ ' 



In what way? 



6.. Have you participated more in class discussion than in 

■■■/■■High' Schbol?^ 

' ■ ..1 2 3 A S 



7. Have your courses affected your attitudes about coming to class? 

1-2 3 4 5 

How? 

8. Do you think that your courses affect your desire and excitement? 

1 2. 3 4 5 



9. : Have your courses affected the v/ays in which students relate, 
to teachers and teachers to students: 

1 2 3 4 5 



In what way? 



(3) 



?^.^°^^^iu^^'^^ others in your, class think you have 
important things to say? 

1 2 3' _ 4 -5 . , 
How do you know? 



11. Have your courses affected your conf id 



Spposite'^s 



opposite sex? 

1 2 3 4 5 




: N on-Core Faculty Questionnaire 

■ .Circle one of the numbers 1-5 , indicating the strength or v;eakness 
■of your agreement with the question. 

1.^= vary little 5 = very much 

2. As compared to the core , does the structure of your courses 
:■ create' a meaningful educational experience? 

■■■■"'■■1.. 2 . 3\,'.4 . 5,;; 

■ ,Why? ■ ■ 

3. Does the non-core structure of classes have an impact on . 
students interpersonal relationships? • 

\ 2 3 4 '^'.5 

■ How? 



A , Has the, non-core structure of classes helped to pinpoint the 
educational deficiencies .of students? 

■ 1-2 3 ■% ■ ■5;,^;.-.:; , ■ ' ' : 

•'How has it done this? 



5 . Has the non- core structure of classes affected students ' in- 
; clination to speak out in class? * 



7 .Do you find that non-core classes affect student attitudes 
• -about, co^ 

■:;;/v-i:-::y:;r'^';2-|;£^^^ s; ;.; : .; : , ■ : ; : ^ 



■ V ,8 . How-would you rate your students ' motivatioa to learn? 

;: .: o ^ ■■r^J \ v^',:^:■': '^^^''^^ , 

•■^■■ER|Cwhy't;:;;;t-v^^ 
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.9, Have the non-core structure of classes affected traditional 
student-faculty relationships? 

1 2 3 4 5 
In what way? 

10, Do you find that students in the non-core classes are . 
affecting each other to a great extent? 

::-^-;;i.,/2:;\3'".:4;\''5..'/, ' • 

How do you know? ; • ^ 

11, Has the non-core class structure affected; the students ; 
confidence in a group situation? ^ ^: 

- ■ ■. 1^ 2 3 4 5 . ■ ■■ 

12, :Has the non-core class structure affected the students' 
confidence in relating to: the opposite sex? ; •! 

1^ -■■2 V'--3.::4'-:^-.:5- ' ' ■ ■ 
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Coj^e Faculty Questionnaire 

Circle one of th^ numbers 1-5, indicating the strength or weakness :; 
of your agreement with the question, . 

1 = very: little 5 = very much 

1. Generally sp^akincj/ hov; do you feel about the core? 

2. Will the cor^ create a meaningful education experience? : 

1 2 3 4 5 
Why? ' . 

3. Has the core had an impact on students interpersonal relationships? 

12 3.45 . 

■■ 'How?. . ■ ■ • ■ 

4. Has the core helpad to pinpoint the educational deficiencies of 
. students? 

.1 2 3 4 5 

How has it done th-is? 

5 . Has the core ^f fec:ted student' s inclination; to speak out in class? 

1 2 3 4 5 
In what way? 

7. vHas ^the core effected student attitude about coming to class? 
1 2 3 4 5 
How? . 



8. : Has the core 



affected the students motivation to learn? 



Has the core affected traditional student-faculty relationships? 

1 2 3 4 5 : 
In what way? 

Do you find that students in the core are affecting each other 
to a great extent? 

1 2 3 4 5 

How do you know? 

Has the core affected the students confidence in a group, situation? 
1 2 3 4 5 

Has the core affected the students confidence in relating to the 
opposite sex? ■ , 

In general, v/hat are the advantages of the core? 



In, general, what are the disadvantages of the core? 



Internal-External Locus of Control 



a. Children get into trouble because their parents punish 
them too much, 

b. The trouble with most children nov;adays is that their 
parents : are top e^sy v/ith them, 

a. Many of. the unhappy things in people's lives are partly 
due to bad luck • 

b*^ People's misf,ortunes result from the mistakes tfhey make,; 

a* One of the major reasons why v/e have v;ars is be.*cause 
people don't take enough interest in politics- 

b. There will always be wars/ no matter how hard people 
try to prevent them. 

a- In the long run people get the respect they deserve in 
this world. , 

b* Unfortunately, an individual ^ s v;orth often passes un-- 
• recognized no matter hov; hard he tries. 

a. The idea that* teachers are unfair to studenti^ Ls nonsense. 

b. Mvi^st students don't; realize, the extent to whiclh their 
grades are inf luenccd by accidental happenings- ' 

a. Without the right breaks one cannot be an effective leader . 

b. Capable people v/ho fai 1 to bebcrrte leaders have -not taken 
advantage of their opportunities. 

a. No matter hov/ hard you try some people just •darn' t like you 

; b. People who^can ' t get others to like: them don 't understand 
: how to get along with others • 

a. Heredity plays the major role in determining one's personality. 

b. It is one's experiences in life which determin.3 v;hat they're 
"like ^- 

-a. I have often found that V7hat is going to L.ippen will happen. 

■ : b* Trusting ito fate has never turned out as well for me as. mak- 
ing a, decision to. take a definite course of ,acfcion. 

a. .In' the case ^of the well prepared student there is rarely if 
j-rnn ^ver such a thing as an unfair test* * 

,.b.'Many tinv^s exeim questions tend to be so unrelated to course 



11. a. Becoming a success is a matter of hard v/ork^ luck has 

little or nothing to. do v/ith it. 

b. Getting a good job depends mainly on being in the right place 
at the right time, 

12. a. The average citizen can have an influence in government 

• decisions. t 

b. This V7orld is run by the few people in power, and there is 
not much the little guy can do about it. 

13 • a. When I make plans, I ain almost certain that I can make them 
« work . 

^ b. It is not alv/ays v/ise to plan too far ahead because many 

things turn out to be a matter of good or bad fortune anyhow. 

14. a* There are certain people v/ho are just no good, 

b. There is some good in everybody. 

15-.-' a. ' In: my case getting what I want has little or nothing to do 
with luck • 

b. Many times v/e might just as well decide what to do by flip- 
ping a coin . 

16 a. Who gets to be the boss of ten depends on who was lucky 

enough to be in the right place first. ■ ' 

b. Getting people to do the right thing depends ;upon ability / 
luck has little or nothing to do with it. 

17. a. As far as wox^ld affairs are concerned, most of us are the ; 

victims of forces v/e can neither understand, nor control. 

b. ■ By taking an active part in political and social affairs the 
people can control world events . 

18. a. Most people don't realize the extent to which their lives 

are controlled by accidental happenings . 

• b. There really is no , such thing as "luck." 

19. . a. One should alv;ays be willing to admit mistakes . 

b* It is usually best to cover: up one ' s mistakes • • 
;20. a. It is hard to 3cnow whether or not a person really likeS; you. 

b How many friends :you have depends upon how nice a person you ; : 

■■■■21'i':-.y:'ei. :ln the long run the bad things : that happen to us are balanced 
Y-jJ^^ by the good ones". 

: b^^ mistortunes are the result of lack of ability, ignorance, 



a. With enough effort we can wipe out political corruption. 

b. It is difficult for people to have much control over the 
things politicians do in office. 

a. Sometimes I can't understand how teachers arrive at the 
grades. they give. • 

b. There is a direct connectiion ib-stv^een how hard I study, and 
the grades I get. 

a. A good leader expects pe3qp:3::e fco decide for irhemselves: what ' 
thetr should do. 

b. A gcod leader makes it clear tt© everybody v/hat their job are. 

a. Many times I feel that I have, little influence over the 
things that happen to me. 

b. It is .impossible for me to believe that chance or luck plays 
an important role in my life. 

a. People are lonely because they don't try to be^ friendly. 

b. There's not much use in trying too hard to please people, if 
they like you , they like you. 

a. There is too much emphasis on athletics in high school. 

b. " Team sports are an excellent way /to build character, 
a. VJhat happens to me is my ovm doing. 

.b.; Sometimes I feel that I don't have .enough control over the 
direction my life it taking. 

a. -: Most: of the time I can't understand why politicians behave / 

the way they do. 

b. In the long run the people are responsible f or bad governm.ent 
on a national as v/eli as on a local level. 
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Appendix B 
Core Sections and Schedules 



Core Curriculum A 

History 29 AC 
Speech 1 DE 
English 11 BCE 
Math 15 GH 
XF4BF 



Core Curriculum B 

English 11 DE 
Speech 1 FH2 
Sociology 5 BCE 
Math 15 JKl 
XF4EF1 



Core Curriculum C 

Economics 1 PS 
English 11 NQ 
Speech 1 M 
Math 15 JK2 
XF4EF2 



Core Curriculum D 

English 11 GHK 
speech 1 FHl 
Math 5 NQ 
Government 1 JK 

XF4JM 



